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Introduction 


Purpose 

The  purpose  of  this  document  is  to  provide 
teachers,  administrators  and  students  with 
samples  of  students’  writing  that  exemplify 
the  criteria  used  to  score  students’  written 
responses  on  the  June  1993  Grade  6 Social 
Studies  Achievement  Test.  Examples  of  the 
full  range  of  students’  writing  are  provided. 


Content 

The  Grade  6 Social  Studies  Achievement 
Test  consisted  of  two  parts:  Part  A:  Multiple 
Choice  and  Part  B:  Written  Response.  This 
document  deals  with  Part  B , which  required 
students  to  respond  in  one  to  three  paragraphs 
to  an  issue  question.  Each  sample  paper  in 
this  document  has  been  reproduced  as  it 
appeared  to  the  markers,  that  is,  in  the 
student’s  own  handwriting.  Accompanying 
each  student’s  response  is  a discussion 
relating  the  characteristics  of  the  response  to 
the  descriptors  in  the  scoring  guide.  The 
scoring  guide  is  reproduced  in  the  Appendix, 
page  3 1 . 


Selection  of  Papers 

The  papers  selected  for  this  document  were 
used  as  samples  for  training  markers  during 
the  July  1993  marking  session.  As  such, 
these  papers  generally  illustrate  the  quality 
of  students’  work  at  each  of  the  five  levels 
of  achievement  described  in  the  scoring 
guide.  These,  along  with  the  additional 
papers  of  student  writing,  were  selected  as 
examples  for  use  in  classroom  instruction. 

Confirming  Standards 

The  initial  work  of  confirming  the  standards 
that  governed  the  scoring  of  the  June  1993 
writing  assignment  was  undertaken  by  a 
group  of  experienced  Grade  6 Social  Studies 


teachers  during  the  week  of  July  27,  1993. 
Their  task  was  to  read  a large  enough 
sample  of  papers  to  find  exemplars  of  the 
full  range  of  the  marking  criteria  contained 
within  the  scoring  guide.  These  teachers 
also  suggested  adjustments  to  the  scoring 
guide  where  needed  to  facilitate  the  marking 
of  the  assignment.  They  selected  papers  that 
were  illustrative  of  the  various  scoring 
descriptors. 

The  second  step  in  confirming  standards 
involved  a day-long  session  for  teachers 
selected  to  serve  as  leaders  of  small  groups 
of  markers.  These  group  leaders  reviewed 
the  sample  papers  selected  during  the 
process  of  confirming  standards  and 
confirmed  them  as  appropriate  examples  of 
the  various  scores  possible,  thus  setting  the 
marking  criteria  so  that  they  were  consistent 
with  expectations  for  writing  in  Grade  6 
Social  Studies. 


Marking  Process 

Teachers  were  selected  for  marking  on  the 
recommendations  of  their  superintendents. 
All  the  markers  were  teaching  Grade  6 
Social  Studies  in  the  same  school  year  that 
the  test  was  administered  and  had  done  so 
for  at  least  two  years.  The  markers  spent  the 
first  hours  of  the  marking  period  in  an 
intensive  training  session,  which  included  a 
review  of  the  scoring  descriptors  as  they 
related  to  the  representative  papers 
previously  selected  by  those  teachers 
confirming  standards  and  endorsed  by  the 
group  leaders.  These  papers  are  discussed  in 
the  pages  that  follow. 

Neither  the  name  of  the  student  nor  the 
name  of  the  school  appeared  on  the  test 
papers.  Markers  were  advised  not  to  mark  a 
paper  if  they  suspected  that  they  recognized 
its  source.  They  were  instructed  to  return  a 
paper  unmarked  if  they  thought  the  quality 
of  the  handwriting  would  influence  their 
judgement.  When  a writer  had  not 
completed  the  final  draft,  markers  referred  to 
the  planning  and  drafting  pages  to  aid  in 
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their  understanding  of  the  writer’s  intent. 

No  marks  were  placed  on  the  students’ 
written  work  during  the  marking  process 
unless  it  was  to  blot  out  a student’s  name  or 
school  name  that  appeared  in  the  text. 

Papers  were  read  by  one  marker,  although  a 
random  sample  of  papers  were  read  a second 
time  to  establish  inter-rater  reliability. 

The  range  of  quality  of  students’  writing  was 
scored  as  follows:  (5)  Excellent,  (4)  Good, 
(3)  Acceptable,  (2)  Limited,  and  (1)  Poor. 
Each  paper  was  assessed  on  this  five-point 
scale  for  specific  qualities  within  two 
reporting  categories:  State  and  Support  an 
Opinion/Position  and  Quality  of  Language 
and  Expression.  The  mark  for  State  and 
Support  an  Opinion/Position  was  then 
multiplied  by  two,  doubling  its  weight  in 
relation  to  the  Quality  of  Language  and 
Expression  category. 

Periodically  throughout  the  marking  session, 
a “Reliability  Review”  process  was 
undertaken.  All  markers  were  required  to 
read  and  score  an  example  paper  that  had 
been  previously  scored  by  those  teachers 
who  had  assisted  in  the  confirming  standards 
process.  In  small  groups,  markers  then 
discussed  and  commented  on  the  scores  they 
had  assigned.  Scores  were  compared  with 
and  discussed  in  relation  to  the  standards 
relevant  to  expectations  and  to  the 
previously  assigned  mark.  This  process  was 
repeated  every  morning  and  afternoon, 
further  ensuring  marker  reliability. 

Cautions 

The  following  cautions  should  be  kept  in 
mind  when  reading  this  document  or  when 
using  its  contents  for  instructional  planning: 

1 . These  sample  papers  reflect  an 
interpretation  of  the  curriculum  by 
which  teachers  established  and 
implemented  standards  specifically 
for  the  July  1993  marking  session. 
The  interpretation  of  the  standards 
and  the  judgments  made  by  the 


markers  at  that  time  may  vary  with 
other  writing  assignments  and  with 
writing  completed  under  different 
circumstances.  Therefore,  these 
samples  should  be  considered  in  that 
context  when  used  as  instructional 
models  of  writing.  They  are 
intended  to  help  teachers  and 
students  identify  strengths  and 
weaknesses  in  classroom  writing  and 
in  this  way  improve  students’  writing 
overall. 

2.  Readers  should  consider  each 

student’s  accomplishments  in  light  of 
the  constraints  of  test  writing.  Under 
test- writing  conditions,  students 
produce  writing  that  must  be 
considered  as  first-draft  only.  When 
students  write  under  conditions  that 
allow  for  discussion,  review,  and 
reflection,  they  may  produce  work 
that  differs  substantially  from  what  is 
illustrated  here. 

General  Commentary 

When  the  entire  range  of  papers  produced  on 
the  June  1993  Grade  6 Social  Studies 
Achievement  Test  is  viewed,  several 
recurring  observations  demonstrate  how 
Grade  6 students  managed  the  assigned 
writing  task.  The  papers  are  a source  of 
information  about  the  many  and  varied 
approaches  students  take  when  responding 
to  an  issue.  The  following  discussion  is 
offered  to  teachers  concerned  with  the 
outcomes  of  this  test. 

Although  the  quality  of  writing  in  social 
studies  is  slightly  better  in  1993  than  it  was 
in  1989,  not  enough  students  achieved  the 
acceptable  standard.  Markers  were 
disappointed  with  many  of  the  papers  that 
they  marked.  A number  of  students  had 
difficulty  organizing  ideas.  Some  papers 
lacked  focus.  Others  failed  to  make 
connections  between  main  ideas  and  details, 
and  did  not  present  ideas  in  a coherent  order. 
Also,  a number  of  papers  did  not  have  a 
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concluding  paragraph  or  statement.  One  of 
the  most  common  organizational  strategies 
that  students  used  was  the  division  of  the 
information  in  the  paper  into  three  levels  of 
government  and  how  needs  were  met  at  each 
level.  Another  common  organizing 
technique  was  to  present  three  groups  of 
basic  needs— physical,  social,  and 
psychological— and  discuss,  in  general 
terms,  how  government  met  these  needs. 

Many  students  responded  to  the  issue 
“Should  governments  help  people  meet  their 
needs?”  by  writing  about  what  governments 
do  to  help  people  meet  their  basic  needs. 
Students  were  able  to  state  or  imply  a 
position  in  most  cases.  The  majority  of 
papers  expressed  a “for”  position  and  a 
number  expressed  an  “against”  position. 
Markers  felt  that  the  position  students  took 
in  their  writing  was  affected  by  the  given 
statement  that  “there  are  two  positions  to 
this  issue,”  which  did  not  imply  that  students 
could  take  a qualified  position.  However, 
this  did  not  prevent  some  students  from 
taking  a qualified  position  in  their  writing  — 
that  governments  should  be  involved  in 
helping  people  meet  some  but  not  all  needs. 

Many  papers  failed  to  give  enough  details  to 
create  a rational,  logical,  or  convincing 
argument.  Some  students  used  unrelated 
personal  stories  to  give  credence  to  their 
arguments.  Many  of  the  papers  in  the  lower 
range  generalized  and  sensationalized  in 
order  to  support  a position.  It  was  common 
for  markers  to  encounter  suggestions  that 
rampant  crime  and  violent  death  are  a direct 
result  of  government  inaction  in  facilitating 
basic  needs. 

The  markers  indicated  that  the  writing 
prompt  may  have  been  misleading  and 
confusing  for  students  not  achieving 
provincial  standards.  It  may  have  been 
difficult  for  some  students  to  relate  the 
information  in  the  prompt  to  the  assignment, 
and  the  prompt  may  have  served  as  a 
distraction  rather  than  as  a help  to  students 
in  their  writing.  The  limited  number  of 
students  who  successfully  incorporated  the 


information  in  the  prompt  into  their  paper 
supports  this  observation. 

Students  achieving  the  standard  of 
excellence  demonstrated  a solid 
understanding  of  social  studies  concepts  in 
their  papers.  Students  achieving  the 
acceptable  standard  demonstrated  a limited 
ability  to  use  concepts  fundamental  to  the 
program.  Markers  noted  that  large  numbers 
of  papers  indicated  students’  lack  of 
understanding  of  government.  Many  papers 
in  the  lower  range  personified  the 
government.  These  papers  attributed  powers 
of  an  individual  to  the  government  rather 
than  acknowledging  government  to  be  a 
body  of  elected  representatives.  The 
government  became  the  person  who  was  the 
leader  of  the  governing  body.  Papers  in  the 
middle  range  evidenced  some  understanding 
of  government,  but  there  was  some 
confusion  between  levels  of  government  and 
responsibilities. 

A majority  of  markers  indicated  that  the 
assigned  writing  task  was  too  general  and, 
rather  than  delimiting  the  topic,  many 
students  responded  with  broad  statements. 
These  teachers  felt  that  a more  specific  and 
concrete  question  might  have  provided 
students  with  the  opportunity  to  achieve 
higher  levels. 

Teacher  comments  indicated  that  more 
writing  is  being  done  in  social  studies 
classrooms.  This  was  reflected  in  the  test 
situation,  as  students  appeared  to  be 
consistently  aware  of  audience.  Students’ 
selection  of  vocabulary  was  generally 
satisfactory,  and  words  and  expressions 
were  usually  used  accurately.  Some  overly 
dramatic  language  was  evident  in  remarks 
such  as  “dying  in  the  streets.”  Excellent 
papers  contained  a few  minor  errors  in 
conventions,  and  the  lower  range  papers 
exhibited  basic  errors  in  conventions. 

Markers  felt  that  the  two  pages  provided  for 
planning  (“Ideas”  and  “Planning”)  may  have 
confused  some  students.  A few  papers  had 
two  very  different  plans.  In  some  instances. 
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the  plan  had  little  to  do  with  the  paper. 

Once  students  began  writing,  they  either 
forgot  about  the  plan  or  found  going  back 
and  forth  to  their  plans  inconvenient.  The 
markers  suggested  that  a tear-out  sheet 
should  be  provided  for  the  written  response 
so  that  students  could  make  better  use  of 
planning. 

In  testing  situations  such  as  this  one, 
students  must  draw  on  their  knowledge  and 
experience  in  order  to  respond  to  the 
assigned  task.  The  range  and  extent  of 
student’s  experiences  are  evident  in  their 
varied  responses  to  the  writing  assignment. 
In  the  classroom,  teachers  can  help  students 
respond  to  issues  competently  by  building  a 
sound  social  studies  background  and  by 
addressing  a variety  of  situations  and  issues. 
These  can  be  drawn  from  text  sources, 
current  media,  immediate  community,  and 
other  appropriate  subject  areas.  Teachers 
can  also  help  students  to  relate  their  own 
experiences,  interests,  and  observations  to 
issues  being  examined.  As  well,  teachers 
can  help  students  by  providing  instruction 
and  adequate  time  and  occasion  in  the 
classroom  for  writing  on  issues. 
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The  Writing  Assignment 


(Students  had  60  minutes  to  complete  the  writing  assignment.) 
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Please  read  the  information  on  this  page.  It  can  help  you  to  complete  the  writing 
assignment  that  follows . 


People  have  always  had  opinions  on  how  well  governments  help  them  meet  their  needs. 
Today,  an  Alberta  student  and  a Chinese  farmer  would  be  as  concerned  about  their 
governments’  involvement  in  their  lives  as  an  Ancient  Greek  citizen  would  have  been. 


“The  government  gave  our  village 
four  new  tractors.  I’m  glad  the  government 
takes  care  of  our  village,  but  I wish  I had  a chance 
to  present  my  ideas  and  to  voice  my  opinion.  The 
government’s  district  supervisor  doesn’t  really  know 
what  would  be  best  for  us.  I think  two  new 
tractors  and  two  new  combines  would 
have  been  better  for  our  village.’ 


The  town  planner  in  our 
municipal  government  has  suggested  paving 
four  streets.  Some  people  oppose  this  plan  because 
it  will  mean  higher  taxes.  Others  say  the  paved  streets 
will  be  safer  and  cleaner.  My  parents  are  going  to  a 
meeting  to  express  their  views  and  hear  other 
people  voice  their  opinions  to  town  council 
members.  The  council  will  then  make  the 
final  decision  about  the  project.’ 


Chinese  Farmer 


Alberta  Student 


“As  a citizen,  I am  directly 
involved  in  the  government  that  runs  our 
city-state.  I have  the  right  to  speak  in  the  assembly, 
which  is  about  to  discuss  making  repairs  to  the  coliseum. 

I am  in  favour  of  the  state  providing  money  to  repair 
the  coliseum.  Other  citizens,  who  also  have  the  right  to 
speak  in  the  assembly,  believe  that  individual  citizens 
should  pay  for  these  repairs.  I expect  an 
interesting  debate  in  the  assembly.” 


Ancient  Greek 
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WRITING  ASSIGNMENT 


People  in  all  societies  have  needs.  You  have  just  read  how  governments  meet  some  needs  in 
different  situations. 

Now  read  the  following  issue: 

Should  governments  help  people  meet  their  needs? 


There  are  two  positions  to  this  issue.  Place  a check  mark  beside  the  position  you  most  support. 


Yes,  the  government  should  help  people  meet  their  needs. 

or 

No,  the  government  should  not  help  people  meet  their  needs. 


In  the  following  space,  you  may  brainstorm  ideas  (mind-map,  web,  or  outline)  to  support  the  yes 
or  no  position  that  you  selected. 


Ideas 
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Now  write  one  to  three  paragraphs  in  which  you: 

1 . state  your  position  on  the  issue  and; 

2.  give  as  many  reasons  as  you  can  to  support  your  position. 

Before  you  begin  to  write,  you  may  wish  to  organize  your  ideas  in  the  space  below. 

Pages  are  provided  for  your  rough  copy  and  for  your  good  copy.  Write  your  good  copy  in  blue 
or  black  ink. 

Remember  to  finish  your  work  with  a concluding  statement. 


Planning 
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Samples  of  Students^  Writing 


Student  Sample  A 


This  paper  was  scored  as  a (5)  Excellent.  It  clearly  shows  evidence  of  curriculum  understanding 
and  presents  a well-developed  position  on  the  issue. 
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Commentary y Sample  A 

State  and  Support  an  Opinion/ Position 

This  paper  presents  and  supports  a 
convincing  position  that  the  government 
should  help  people  meet  their  needs.  The 
arguments  are  developed  in  a consistent, 
logical  manner.  Three  levels  of  government 
are  discussed,  and  the  writer  uses  concrete 
examples  for  support.  The  supporting 
examples  are  carefully  chosen  to  give 
validity  to  the  arguments.  The  writer  points 
out  the  responsibilities  of  each  level  of 
government  and  relates  them  to  basic  needs. 

In  the  first  paragraph,  local  government’s 
responsibilities  include  building 
maintenance  of  schools,  libraries,  and 
hospitals.  It  is  implied  that  local 
government  looks  after  the  health  and 
educational  needs  of  its  community. 

Three  basic  needs  are  identified  at  the 
provincial  level:  health,  education,  and  law 
and  order.  Each  statement  is  supported  with 
a logical  consequence,  e.g.,  “The  provincial 
government  also  takes  care  of  healthcare. 
Many  people  would  die  without  it.”  The 
need  for  protection  is  supplied  by  the 
military  at  the  federal  level.  Throughout  this 
paper,  cause-and-effect  relationships  are  in 
evidence. 

The  third  and  fourth  paragraphs  demonstrate 
the  writer’s  sophistication  by  making 
abstract  generalizations  about  worldwide 
politics,  e.g.,  “but  all  over  the  world 
government  should  be  helping  people  meet 
their  needs.”  The  writer  internalizes  the 
topic  in  a concluding  statement  that 
summarizes  and  supports  the  position  taken. 

The  writer  does  not  state  alternative 
positions  on  the  issue  but  does  address  the 
consequences  if  governments  do  not  meet 
basic  needs. 


Quality  of  Language  and  Expression 

The  writing  is  skillfully  structured,  with 
each  paragraph  containing  a main  idea  and 
supporting  facts.  For  example,  in  paragraph 
two,  the  writer  states  that  the  provincial 
government  meets  our  basic  needs  and  then 
develops  the  theme  using  examples  and  a 
relevant  reason  for  these  examples.  Each 
paragraph  remains  focused  on  the  main  idea 
in  the  above  manner. 

The  language  is  effective  and  accurate,  e.g., 
“of  important  buildings  such  as  schools, 
libraries  and  hospital,”  “educational 
curiculum,”  “external  affairs,” 
“internationally,”  and  “assortment  of  needs.” 
Most  of  the  writing  shows  appropriate 
grammar,  punctuation,  spelling, 
capitalization,  and  sentence  structure.  Minor 
errors  do  not  affect  the  clarity  of 
communication.  The  writing  demonstrates  a 
deliberate  control  of  style,  structure,  and 
conventions. 
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Student  Sample  B 

The  sound,  logical  position  presented  in  this  paper  is  representative  of  a (4)  Good. 


'll  fch'Ak  -bha-l-  -the. <^overyMme.ni: 

•sHouH  noh help  pf^op  If  T^h^'r 

hn.^iV  heOnutse nof 


i\/g  Hh(PA  I *^of 

.-(g/ru^uq^h q£ I h ■ /h  \ ~S  n , Tgyes loi  1 1 ]n(xv<^ 

bi€=. 1 n cnp,asecl  ■ TK 1 dxiaT ( u.si- 


h , 

O'JL-V  o-f  jhe  h(ue,,.  nGp  g-> 


po^ 


fnr  'l^^-  ^Q»T)e|^vn^  g[(R>ri^  hhe. 


’PeopV 


In 


ill 


(X 


cjjke<Mof^  inhv^ 


^houi  A hri^^ye inke-^  rgtt:>€d  mh&r> 

mlii neu-f/T  Ofe hh-e  phi  non hha.f 


fcVve, 


■bhiCAe YYlDA.-ei^  <y€n biAu-^car-d^. 

/dVYi.b ll hojpp^^  fe>  pmpple 


bhe 


ponerrAvAngYXT  Qie^ 


/ihU  dpoe/nrUno  on  -fli-e 

^Q/cnn  h 6o  prDV\cl€  -hpV  bh-^/YT]  ^ 
(aJiU  ...QY^-e. harm  44A\no\  farn  'm  to 


pmvlrKnf^ 


h 
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Commentary y Sample  B 

State  and  Support  an  Opinion/Position 

The  writer  takes  a courageous  stand  by 
choosing  a negative  position  on  the  issue  of 
government  providing  for  the  basic  needs  of 
its  people.  The  first  sentence  clearly  states 
the  position,  and  the  paper  stays  focused  and 
consistent  in  this  view.  Several  points  are 
raised  in  support  of  this  position:  the  people 
may  not  end  up  with  what  they  need,  taxes 
will  increase,  and  people  may  become 
dependent  on  the  government. 

Unlike  many  students,  this  writer  uses  the 
story  prompt  in  an  effective  manner.  The 
cartoon  and  accompanying  speech  bubble  of 
the  Chinese  farmer  are  used  to  support  the 
argument  that  the  government  may  not  be 
able  to  provide  items  that  are  appropriate  to 
our  needs.  Specifically,  the  writer  restates 
that  instead  of  four  new  tractors,  the  farmer 
would  have  liked  two  new  tractors  and  two 
new  combines. 

The  writer  is  able  to  use  the  first  paragraph 
to  outline  some  of  the  main  points  and  uses 
subsequent  paragraphs  to  develop  these 
ideas.  Although  we  have  to  wait  until 
paragraph  four  for  an  explanation  about  the 
appropriateness  of  meeting  needs,  it  is 
skillfully  linked  to  the  introduction. 

The  argument  using  the  Chinese  farmer  is 
relevant  and  appropriate.  It  shows  a 
deliberate  plan  on  the  writer’s  part  to 
integrate  knowledge  from  another  Grade  6 
Social  Studies  topic  to  local  government. 

The  writer  is  able  to  show  cause-and-effect 
relationships  by  asking  questions  and 
responding  to  them  appropriately,  e.g., 

“How  will  they  people  feel  when  the 
government  stops  providing  for  them?  They 
won’t  know  what  to  do.”  A sound 
understanding  of  the  role  of  government 
assistance  and  how  it  is  provided  through 
taxes  is  demonstrated.  This  is  clearly 
evident  in  the  second  paragraph  and  again  in 
the  concluding  paragraph. 


The  supportive  examples  the  writer  has 
chosen  are  specific  and  relevant  to  today’s 
understanding  of  government.  The  writer 
acknowledges  that  a segment  of  the 
population  is  unable  to  meet  its  basic  needs 
but  feels  that  the  government  should  not  be 
in  the  business  of  providing  for  those  needs. 
The  writer  shows  an  awareness  of  an 
alternative  position  to  the  one  taken. 

Quality  of  Language  and  Expression 

The  writing  is  generally  fluent  and  well 
organized,  with  good  paragraph 
development.  It  remains  focused  with 
connections  between  main  ideas  and  details. 
Paragraph  five  is  a good  example  of  a 
question  focusing  a reader  and  then  the 
writer  answering  the  question.  Paragraphs 
are  all  linked  to  the  introduction  by  the 
examples  presented  in  each.  The  concluding 
paragraph  summarizes  the  writer’s  position 
and  main  reasons. 

The  vocabulary  is  appropriate  and  specific, 
if  somewhat  utilitarian.  There  are  few 
descriptors.  Sentence  structure  is  varied  and 
effective.  Minor  writing  convention  errors 
do  not  reduce  the  clarity  of  communication. 
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Student  Sample  C 

This  paper  presents  a position  and  offers  support,  but  it  contains  inaccurate  information  and 
presents  only  one  argument  in  support  of  the  position  taken.  It  is  representative  of  a 

(3)  Acceptable. 
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Commentary,  Sample  C 

State  and  Support  an  Opinion/ Position 

The  writer  states  an  identifiable  position, 
namely  that  the  government  should  help  us 
meet  our  basic  needs  because  “we  need  lots 
of  things.”  This  is  the  sole  argument 
presented  in  the  paper.  The  writer  supports 
it  by  accurately  identifying  a number  of 
needs  that  the  government  meets:  health 
care,  police,  fire  fighting,  transportation,  and 
education.  Dentists  and  automobiles  “if  we 
want  to  go  for  a ride”  are  incorrectly 
identified  as  services  provided  by 
government. 

The  third  and  fourth  paragraphs  refer  to 
transportation  and  education  respectively. 
Some  rationale  for  the  services  is  included: 
“if  we  did  not  have  egucation  we  would  not 
have  a goverment.”  By  implication,  the  list 
of  services  refers  back  to  the  writer’s 
position,  but  there  is  little  linking  of  ideas. 
The  writing  shows  some  understanding  of 
the  role  of  government  in  meeting  needs  but 
occasionally  overgeneralizes,  e.g.,  “we  need 
lots  of  things  and  our  government  suplys  it 
for  us”  and  “the  government  helps  us  out  in 
what  ever  we  want  to  do.”  The  writer  has  a 
very  general  idea  of  government  and  is 
unable  to  present  a clear,  effective  argument 
in  this  paper. 

The  writer  uses  a list  format  in  the  second 
paragraph  without  elaboration  or  additional 
details  to  give  clarity  and  support  to  the 
statements.  There  is  an  attempt  at  a 
cause/effect  relationship  in  the  fourth 
paragraph:  “If  we  did  not  have  egucation 
we  would  not  have  a goverment  because  you 
need  to  get  egucated  to  become  a doctor  or  a 
politishition.”  The  logic  is  weak  and 
somewhat  confused.  There  is  no  recognition 
of  an  alternative  position. 


Quality  of  Language  and  Expression 

This  paper  is  organized  in  paragraph  form 
and  each  paragraph  has  one  main  idea.  The 
language  used  is  general  rather  than  specific, 
e.g.,  “in  what  ever  we  want  to  do”  and  “we 
are  lucky  to  get  egucated.”  Sentences  are 
fairly  simple  and  similar  in  structure.  There 
are  a number  of  spelling  errors  and  run-on 
sentences,  e.g.,  in  paragraph  three,  but  they 
do  not  impede  the  reader’s  understanding. 
The  writer  demonstrates  a conventional 
approach  to  vocabulary,  style,  and  structure. 
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Student  Sample  D 

A position  is  stated  in  this  paper,  but  it  is  weak  and  is  supported  with  irrelevant  and  inaccurate 
facts.  It  is  representative  of  a (2)  Limited. 
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Commentary y Sample  D 

State  and  Support  an  Opinion/Position 

The  writer  demonstrates  a confused 
understanding  of  the  role  of  government  in 
meeting  the  public’s  basic  needs.  The  writer 
asserts  that  governments  should  meet  our 
basic  needs  but  supports  this  position  with 
irrelevant  and  inaccurate  facts,  e.g., 
“combins,  tractors,”  “people  wont  have  a 
good  crop,”  and  “gas  staion.” 

Numerous  unclear  and  contradictory  reasons 
are  given  in  support  of  this  view.  The  writer 
mentions  “hosptil,  gas  staion,  amblunce”  all 
as  being  provided  by  government  money. 
The  writer  has  some  ideas  about  needs  but 
lacks  an  adequate  understanding  of  the 
nature  of  government,  giving  it  a personified 
role,  e.g.,  “people  look  up  to  the  government 
as  a person  who  knows  alot  about  Some 
Jobs.” 

The  stated  position  is  clear  but  is  not 
supported  with  appropriate  reasons  or 
reasons  based  on  logic.  There  is  no 
evidence  of  cause-and-effect  relationships  or 
awareness  of  alternative  positions.  The 
writer  does  not  demonstrate  an 
understanding  of  the  issue  or  support  his/her 
position  in  a convincing  manner. 


Quality  of  Language  and  Expression 

The  writing  appears  to  be  random  rather 
than  organized,  leaving  the  reader 
unconvinced.  Ideas  are  stated  in  a confused 
manner  and  are  organized  into  one 
disjointed  paragraph.  The  first  sentence 
illustrates  this  confusion.  A concluding 
statement  is  present  but  poorly  summarizes 
the  position. 

The  language  is  vague,  e.g.,  the  writer  refers 
to  the  government  as  a person  and  talks 
about  helping  people  meet  their  needs  and 
then  supporting  “other  people.”  Also,  the 
writer  talks  about  the  government  as 
knowing  “alot  about  Some  Jobs.” 

A number  of  sentences  are  run-on  and  some 
are  confusing.  There  are  several  examples 
of  inappropriate  capitalization  and  weak 
spelling,  e.g.,  “Amblunce,”  “Ice  rinks,” 
“Knows.”  Communication  is  impeded  by  a 
lack  of  control  of  conventions. 
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Student  Sample  E 

A poorly  supported  position  is  presented  in  this  paper.  It  is  representative  of  a (1)  Poor. 


~Mjl 


MTk. 





Jj;ZAy<zM^^ 


nzA 


Jj 


y'^nfl£/rx 


/r\^  ^ 2-\^^rpYY\P^ ^Jypji^  /OY\P£^\c^jLj 

./ JuUfUi 

t^-dtuzA. 


9,00^ 


yyrv 


^^Tiruy^jU  ^ ^y>y-ey-r2.  y=?s^^rjL 


Xp 


JyxA^  yLtr>y=rpy\^ .ypiyi  JL^  JxjU^y^n 


Commentary,  Sample  E 

State  and  Support  an  Opinion/ Position 

The  writer  presents  a position  but  little 
attempt  is  made  to  develop  it.  A positive 
position  that  the  government  should  help 
meet  basic  needs  is  stated,  but  the  argument 
is  weak  and  difficult  to  determine.  The 
writer  implies  some  knowledge  of  physical 
needs  but  fails  to  mention  other  needs,  thus 
failing  to  show  knowledge  of  social  studies 
facts  and  concepts.  There  is  little  evidence 
of  logical  thinking,  and  sweeping 
generalizations  are  made,  e.g.,  “liveing  on 
the  streats  geting  sick,”  “Living  in  backyards 
and  dicing.”  The  writer  has  a vague  idea 
that  the  government  provides  welfare,  but 
fails  to  clearly  link  the  ideas  together.  The 
argument  is  very  weak. 


Quality  of  Language  and  Expression 

This  paper  lacks  evidence  of  organization. 
Ideas  are  presented  in  a random  and 
confusing  manner,  with  no  obvious  order  or 
cohesion.  There  is  no  attempt  to  connect  the 
details  with  main  ideas,  and  there  is  no 
concluding  statement. 

Ideas  are  generally  incoherent,  e.g.,  “Each 
mouth  were  are  going  in  to  dect  but  taxes  are 
helping  out  of  the  dect.”  The  paper  is  so 
consistently  flawed  with  convention  errors 
that  communication  is  seriously  and 
continuously  impeded. 
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Additional  Sample  Papers 


The  papers  in  this  booklet  represent  only  a small  sample  of  the  writing  that  was  produced  by 
Grade  6 students  for  the  July  1993  marking  session.  Markers  found  that  although  each  student’s 
paper  was  unique,  certain  commonalities  could  be  observed  in  the  way  students  approached  the 
issue.  Of  course,  students  experienced  varying  degrees  of  success  with  their  responses.  These 
efforts  need  to  be  supported  and  encouraged,  and  they  can  also  be  seen  as  opportunities  for 
instructing  students  within  a meaningful  context.  The  sample  papers  are  offered  for  such  cases. 
Additional  sample  papers  are  included  to  illustrate  approaches  taken  by  students  who  produced 
exceptionally  strong  writing  at  the  (5)  Excellent  level  of  performance. 
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Sample  Paper  1 

This  paper  meets  the  criteria  for  a (5)  Excellent  score.  It  demonstrates  an  exceptional 
understanding  of  the  issue  and  is  skillfully  crafted. 
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Commentary y Sample  Paper  1 

State  and  Support  an  Opinion/ Position 

The  introductory  paragraph  establishes  a 
positive  position  on  the  issue  of  government 
providing  for  basic  needs  and  offers 
appropriate  examples,  e.g.,  unemployment 
insurance,  welfare,  and  old  age  insurance. 
The  inclusion  of  “helping  with  job  creation” 
is  an  indication  of  the  writer  going  beyond 
curriculum  expectations.  Throughout  the 
following  paragraphs,  the  writer  continues  to 
expand  and  supply  relevant  details  to 
support  the  position  taken. 

The  deliberate  organization  of  the  piece— 
from  its  introduction,  to  development  of 
physical,  social,  and  psychological  needs  to 
the  effective  conclusion— helps  create  a 
comprehensive,  convincing  argument. 

The  second  paragraph  focuses  on  physical 
needs,  and  links  these  needs  to 
unemployment  insurance  and  health  care. 
The  writer  uses  cause-and-effect 
relationships,  e.g.,  “That’s  why  if  an 
unemployed  person  has  no  money  to  support 
their  family  with  these  basic  needs,  the 
goverment  provides  unemployment 
insurance  so  they  can”  and  “I  our  health 
system  were  to  charge  every  little  check-up, 
we  wouldn’t  be  able  to  afford  it . . .”  to 
strengthen  the  validity  of  the  argument. 

In  the  third  paragraph,  the  writer  uses 
recreation  to  illustrate  how  government 
meets  a social  need.  “Without  the 
government  this  social  need  could  not  be 
met”  is  an  overstatement,  but  given  the  age 
and  experience  of  the  writer,  it  may  be 
overlooked. 


In  the  fourth  paragraph,  the  writer  alludes  to 
government  helping  some  charitable 
organizations. 

The  writer  links  all  the  ideas  together  in  the 
concluding  paragraph,  where  an  alternative 
position  is  addressed  using  a 
question/answer  technique. 

This  writer  shows  a breadth  of 
understanding  and  an  internalization  of  the 
topic  discussed  that  is  much  greater  than  that 
of  most  writers.  The  use  of  specific 
information  to  support  valid  and  relevant 
ideas  creates  a paper  that  is  exceptionally 
strong. 


Quality  of  Language  and  Expression 

The  style  of  written  expression  shows 
control  and  fluency.  The  student  is  easily 
able  to  connect  main  ideas  and  supporting 
details.  Sentence  beginnings  are  varied,  and 
sentence  structure  is  deliberately  chosen  for 
effect.  Shorter  sentences  are  used  to  create  a 
dramatic  point,  e.g.,  “This  provides  the  love 
and  affection  we  need.”  Vocabulary  is 
specific  rather  than  general,  e.g.,  “ficilities,” 
“inexspensive,”  and  “affection.”  The  few 
errors  in  conventions  do  not  impede  the 
clarity  of  communication. 
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Sample  Paper  2 

This  paper  is  rated  as  a (5)  Excellent  because  of  the  strong  organization  and  logical  arguments. 
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Commentary y Sample  Paper  2 

State  and  Support  an  Opinion/ Position 

The  writer  is  able  to  summarize  in  the  first 
paragraph  with  a thumbnail  sketch  why  the 
government  should  help  meet  basic  needs. 
The  supportive  reasons  are  relevant  and  well 
documented  with  details,  e.g.,  “The 
government  provides  welfare  for  those  who 
are  unemployed,  helping  them  buy  food,  and 
clothing.” 

What  makes  this  paper  exceptionally  strong 
is  the  way  the  author  purposefully  presents 
an  alternative  view  and  discredits  it  by  citing 
logical  consequences,  e.g.,  “The 
unemployed  couldn’t  afford  housing  or 
food,  therefore  putting  hungry  people  out  on 
the  streets,”  or  “If  the  government  didn’t 
provide  education  most  of  the  population 
would  be  illiterate,  and  only  the  rich  could 
afford  for  their  children  to  be  educated  . . .” 

The  writer  does  a wonderful  job  of 
demonstrating  an  understanding  of  the 
relationship  between  the  position  taken  and 
the  reasons  presented  as  support.  The 
careful  choice  of  examples  to  illustrate  main 
ideas,  the  cause/effect  relationships,  and  the 
thought  spent  on  illustrating  consequences 
of  an  alternative  position  make  this  an 
exceptionally  strong  paper. 


Quality  of  Language  and  Expression 

The  writing  is  skillfully  structured,  with 
each  paragraph  containing  a main  idea  and 
supporting  facts.  For  instance,  in  the  final 
paragraph,  where  the  author  gives  a recipe 
for  success,  Canada  is  spotlighted  as  an 
example  for  the  rest  of  the  world  to  follow. 

The  writer  is  able  to  demonstrate  smooth 
cohesive  control,  linking  paragraph  one  with 
two.  There  are  direct  links  with 
unemployment  and  the  old  age  pension.  The 
vocabulary  is  specific  and  rich,  e.g., 
“seniors,”  “illiterate,”  “wealthy,”  and 
“funding.”  Sentence  structure  is  varied  and 
complex.  Simple  sentences  are  used  for 
emphasis,  e.g.,  “Canada  isn’t  like  that  at 
all!”  More  complex  sentences  are  used 
throughout  the  text.  The  very  minimal 
errors  do  not  impede  communication  with 
the  reader. 
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Sample  Paper  3 

This  paper  meets  the  criteria  for  a (5)  Excellent  score.  It  shows  a clear  understanding  of  the  role 
of  government  in  our  society. 
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Commentary f Sample  Paper  3 

State  and  Support  an  Opinion/ Position 

This  paper  is  strong  in  many  ways: 
understanding  of  government,  organization, 
presenting  specifics,  and  writing  style.  The 
first  paragraph  clearly  states  a position, 
gives  a general  overview  supporting  a 
positive  viewpoint,  and  then  outlines 
specific  areas  where  government  support  is 
needed.  The  reader  is  left  with  a clear 
indication  of  the  writer’s  intent. 

The  second  paragraph,  which  is  really  the 
body  of  the  paper,  begins  by  linking  back  to 
a statement  made  in  the  opening  paragraph. 
The  writer  defines  structure  and  then 
develops  an  argument  in  support  of 
government-controlled  structure.  The  writer 
continues  the  argument  that  within  a 
controlled  society,  government  provides  for 
all  by  using  a long-range  plan,  which  the 
author  calls  a “big  picture.”  Education, 
health  care,  welfare,  transportation,  and 
defence  are  cited  as  services  that  are 
provided.  While  the  writer  is  acquainting  us 
with  the  government’s  role  in  providing 
services,  an  argument  is  also  presented  that 
shows  an  awareness  of  another  position  and 
the  consequences.  For  example,  without 
education  we  would  be  illiterate;  without 
law  enforcement,  we  would  be  overcome 
with  crime. 


Quality  of  Language  and  Expression 

The  paper  is  well  crafted.  The  strong 
organization  of  the  paper  shows  excellent 
cohesion  by  linking  ideas.  The  introductory 
and  concluding  paragraphs  complement 
each  other  and  leave  the  reader  in  no  doubt 
about  the  writer’s  message.  There  is 
deliberate  use  of  language  and  sentence 
structure.  Very  specific  and  effective 
language  is  used,  e.g.,  “ovious,”  “informed 
desicions,”  “uncontrollable,”  “illiterace,” 
and  “widespread.”  Although  there  are  a 
number  of  spelling  errors,  these  occur  with 
difficult  vocabulary  and  communication  is 
not  impeded  for  the  reader. 
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APPENDIX 

GRADE  6 SOCIAL  STUDIES  ACHIEVEMENT  TEST 
PARTS:  WRITTEN  RESPONSE 
SCORING  GUIDE,  JUNE  1993 
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Written-Response  Scoring  Guide 


1.  State  and  Support  an  Opinion/Position  (20%) 


State  and  support  an  opinion/position  using  specific  and  relevant  examples. 


Descriptor 

Criteria  for  Scoring 

Excellent 

5 

A strong,  clear  opinion/position  is  well  developed  and  is  supported  by  one 
or  more  comprehensive  ideas  or  experiences.  There  is  a well-considered 
and  convincing  argument. 

Good 

4 

A clearly  identifiable  opinion/position  is  developed  and  is  supported  by 
one  or  more  relevant  ideas.  Ttoe  is  a sound  argument. 

Acceptable 

3 

An  identifiable  opinion/position  is  presented  and  is  supported  by  one  or  . 
more  relevant  facts  or  ideas.  There  is  an  adequate  argument. 

Limited 

2 

An  unclear  opinion/position  is  presented  OR  the  position  taken  is 
supported  by  irrelevant  and/or  inaccurate  assumptions,  assertions,  or  facts. 
The  argument  is  weak,  contradictory,  confused,  and/or  vague.  The 
examples  used  are  unrelated  to  the  issue  or  are  based  on  misinformation. 

Poor 

1 

An  unclear  opinion/position  is  presented  OR  no  opinion/position  is 
discernible.  Little  or  no  attempt  is  made  to  support  it.  The  argument  is 
very  weak  or  hard  to  determine. 
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2.  Quality  of  Language  and  Expression*  (10%) 


Communicate  effectively  by  using  appropriate  vocabulary  and  correct 
conventions  of  language  in  one  or  more  well-organized  paragraphs. 


Descriptor 

Criteria  for  Scoring 

Excellent 

5 

The  writing  is  fluent  and  well  organized.  The  language  is  accurate  and 
effective.  Minor  errors  in  conventions  do  not  detract  from  the  clarity  or 
effectiveness  of  communication. 

Good 

4 

The  writing  is  generally  fluent  and  organized.  The  language  is  appropriate 
and  specific.  Minor  errors  in  conventions  do  not  reduce  the  clarity  of 
communication. 

Acceptable 

3 

The  writing  is  clear  and  some  organization  is  evident.  The  language  is 
general  rather  than  specific.  Communication  is  understood  despite  errors 
in  conventions. 

Limited 

2 

The  writing  is  unclear,  ineffective,  and  lacks  organization.  The  language 
is  confused  and  vague.  Errors  in  conventions  impede  communication. 

Poor 

1 

The  writing  is  very  unclear,  incomprehensible,  and  shows  no  evidence  of 
organization.  The  language  is  frequently  inaccurate.  Constant  errors  in 
conventions  prevent  communication. 

*Given  the  circumstances  under  which  students  are  required  to  write,  it  is  not  possible  for  them 
to  edit  and  refine  their  work.  Some  grammatical  and  spelling  errors  are  therefore  to  be 
expected. 


This  is  a special  category.  It  is  not  an  indication  of  quality.  It  should  only 

INS 

be  assigned  to  papers  that  are  totaOy  illegible,  address  a completely 
different  topic,  or  are  too  brief  to  assess. 
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